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ABSTRACT 

The project conducted research and developed a 
demonstration model aimed at helping schools and families plan 
transitions for young children moving from special preschools to less 
specfi'alized settings including regular preschools and kindergarten. 
The model *s target population consisted of 40 handicapped children 
(ages 3-5) enrolled in three special preschools in Douglas County, 
Kansas. Emphasizing the inclusion of family members as active 
participants in the child's transition, the program includes 
guidelines to plan transitions for children who have different 
learning needs and for families who differ in their socio-economic 
resources. The transition model includes formats for: (1) 
constructing interagency agreements; (2) communicating between the 
school and home; (3) involving families in the decision-making 
process; (4) constructing a program timeline; (5) constructing an 
individualized transition timeline; (6) identifying local agencies 
for referral; (7) preparing the child for a change of classrooms and 
programs; and (8) evaluating the transition component. This document 
consists of a project siumnary and three appendixes providing 
checklists and evaluation instruments, planning guides, interview 
protocols, teacher and parent surveys, and other representative 
project materials. (Author/VW) 



* Reproductions supplied by EDRS are the best that can be made ^ 

* from the original document. * 
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Project S* u n i m a r y 



Priorities 



1^ This project responded to the priority anci emphasiL area 

^ Identified in the 1984 HCEEP Grant Announcements (CFOH 84. 024ft): 

^ Provide or develop models which can succesr>fully nroup 
>^ handicapped and nonhandicapped children on a full or pa rt 

time basis and which are aimed at perm3ttinr( the entry of 
^ handicapped children into the regular school systenu 

Goals 

^ The major gocils for this demonstration project are pretentpd 

mc 2 BEST COPY AVWLABLF 



HCtEP Final Report 



below. They reflect an emphasis on integrating the needs of the 
child, family and school when plannmcj and implementmq a child's 
transition from a special education program to a less restrictive 
edLicatiorial environment. 

1. Develop ^ S'ransitign model. Develop a model which 
promotes family and professional collaboration m 
selecting and coordinating new educabional olacenients for 
handicapped ch ildren. 

2- 2^PJ9D.'§J'C5l't§ the transition model. Demonstrate the 
transition-planning procedures developed m the modrl, 
using local soeciai education oreschools affiliabed witn 
the university and puDlic school system to st/rve as 
sending sites, and with community programs and public 
school kindergartens to serve as receiving sites. 

3* I?i5i^0}in^ie the bransition model. Disseminate oroject 
information and products bo local, regional, state, ana 
national educators through seminars, oresentations, 
mservices, workshops, and articles for publication. 

l^^yeloeina ^ ICsiQsition Model, ft school transition model was 
developed which is based on (a) advanced planning and 
communication, (b) use of an inte*rage?ncy agreGnienfc and a 
transition timeline, and (c) involvement of the family m therr 
child's school transition. The following is a summary of the 
HCEEP demonstration model. Samples of the materials that were 
developed are included m Appendix ft- The model mclunes 
guidelines for: 

^ selecting a Transition Coorcinator. The Transition 
Coordinator oversees school transitions ror a studonci 
classroom, or school, and serves as a central location for 
transition- related information. 

>e developing an interagency cimelme for Dronrams, as u'el f as 
adapt! no a bransition tirrtelmt? for f ann Aies, Dresohooi*:^ 
and elementary schools. The interagency tirneljne is a 
formal agreement between the senaing and receivmo schooJc 
to coordinate specified transition activities:. The 
transition timeline specifies who is involved m eacn 
transition activity, what, when, and where transition 
activities will occur, and materials that are necessary to 
complete each activity. The transition timeline ca i be 
ind i vidua 1 i zed for a speci f ic student or classroom* (See 
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Appendix ft for Transition Tinielinc?*^) 

^ conducting an mservice training session about school 

transitions- The inservice enables staffs from se?ndinq ana 
receiving schools to share ideds about school transitions 
and coordinate their efforts. 

* developing and distributing a resource booklet for 
identifying potential programs- The resource? bookie?t is a 
listing of potential receiving programs m the community 
and includes relevant in*, .^mation about ►3acn prooram- <S(?e 
Appendix ft for Resource :^*rectory guidelines) 

* obtaining consent from families to particiDate \rt 
transition—related activities, :including forv^arding 
infor'nation to other school district^i- 

* Identifying child and family transition goals- (See 
ftpoendix ft for Transition .-'lAnners I, an<j 2) 

^ notifying the elementary school program about stuacnts wno 
leave the sending program- 

* completing a progress report- The Drogres*^ report is a 
summary of all of the as^sessment information about: tne 
child, and can be used to share information witn the far.iily 
and the elementary school personnel prior to the 'selechion 
of a new classroom- (See ftppendix ft for Prc'school Teacher 
Prediction of Kindergarten Readiness) 

* completing additional assessments- ftdditional asses-srucnt? 
provide other necessary information needed to Sr?lt?ct an 
appropriate placement for the stud en t- 

* conducting a workshop about school transitions for p-Areritr-:. 
This workshop may be conducted jointly between the seridn"in 
and receiving programs to orovide information to oaronts 
about their child's school transition. 

^ holding informal and formal olacerient confe/ences. 
Placement conferences ^ervt:* the puroos.e.' of lorntj fymn 
potential and fmal Diaconients Tor the chiln- 

exchanging classroom vjsits. Classroom visits can allov; 
the oarents and child to see ootential classrooms and 'n(?et 
potential teachers, enable the preschool teacher co 
Identify skills nt?edt?d for the next classroom, v^nd c-nabXc 
the kindergarten teacher to adapt the ne^w clas«.room to meet 

^ A 
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a student's noods, (See AoDendix i"^ for Ciassroorn 
Observcitiun Checklist) 

* t'ransf ering records to the receiving progrdnu Recoras from 
the preschool allow the receiving program to olan for the 
child, and enables the program to provide continuity m the 
child's educational plannmo, 

* fol lowing up home-school communication m the nev^ prog ran!. 
The? new home-school arrangements allow both the child and 
family to adjust to a new situation. (See Appendix A for 
Tvansibion Planner 3) 

* evaluating the transition program. Evaluation allows the 
Transition Coordinators to get feedback from those involved 
m school transitions so that improvements can be made the 
following year. (See Appendix A for Surveys of Transition 
pv^actices and Post-transition Scales) 

5§0)?n§£lC§.^iDn ^"^^ target oooulation consisted of 

40 young handicapped children, who ranged m age from threes to 
five years old, were enrolled m three special oreschools located 
in Douglas County, Kansas. The preschoois were the Lannuanc 
p-roject Preschool, the Early Intervention Preschool, the Preschool 
for Children with Learning and Benavior Problews, Children were 
eligible ir they were diaqnosea in one or more of tne folicwma 
categories: developmentally delayed, autistxc, emotionally 
disturbed, hard-of-hearma , speech and lanouaqe imoaired, vision 
impaired, orthooedically or neurological) y jmoaired, or nno3y to 
moderately reta rded. 

The families of the children enrolled in the transition 
'training classrooms also were served by this oroject. A:s such, a 
variety of familic^ evidencsng varying needs and circumstances 
received s*?*rvices .nd support. 

The effectivenss of the model project was assessed by 
examining the ways in which it: 

^ promoted t^ ? successful placement of children in 

elementary level classrooms (as measured b/ fo3 1ow-uo data) 

taught parents to participate/negotiate jn sclectmL 
satisfactory school placements for tneir ch? Id; 

* was viewed, used and adapted by school personnel 
responsible for the young handicapped child's school 
placement. 
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Dv^ta were collected with aDproxirnat(?l/ 50 chiloren who .-nadc? a 
school transition between 1984 and 1937- Evidence- of 
effectiveness, thus far is as follows: 

^ All children maintained their oriamal school olacernent 
during their first /ear m the elementary schooj. s/ster*). 

^ The children's teachers were qener.nlly satisfied with child 
performance- Fo11ow-ud evaluations were conducted by the 
teachers auarterly r.lso provided early identification of 
school related problems, thus facilitating provision of 
special services on an as needed basis- 

* Prior to the provision of transition planning, Z0% of 
parents interviewed expressed anxiety over the-ir child^s 
•recent transition, flore than 50."^ of bhese parents 
indicated that they were not comf ortcible W3 fch their 
understanding of whab would be involved in transifcion 
planning for their child (Johnson, Chandler, Kerns, ancf 
Fowler, 1936). 

^ All parents of children going through a preschool to 
elementary school transition in our demonstration siti?s 
agreed to participate (and did participate) in transit3on 
planning- Of the parents interviewed, Q0% oercti-nt 
expressed satisfaction with the olannmn oroccciures. 
Ninety percent of the parents said thab chey wouia life ''o 
participate m st'lecting (if there was a ch03ce) tne3 r 
cnild's new program and classrocn goals ourina tn^ir 
child's last year of preschool- (cf-, rowler, et al, in 
oress) 

* nil parents who participated visited their cniid's new 
school and classroom before the first day of clas'i- HL^ 
parents reported that pretransition visits also ocnof Led 
their child* 

^ Of the parents who did not receive transition planning 
services, more than 30:^ interviewed indicated they woulc 
have preferred more opportunities to plan their chilid^s: 
transition and communicate wiL!t bhi^ir child'-s ore'schcol and 
kindergarten tu^achers prior to, during, and after theiY 
child's school transition. 

^ All kindergarten teachers m the Lawrence, Kansas pubJic 
schools and all special education preschool teachers m the 
community agreed to participate m the Kindergarten- 
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preschool Teacher Interview for Osse'ismg Skill 
Expectations, fts a result of tne intcfrview, many of the- 
teachers volunteered to modify a^^pecbs or tneir curriculufii 
to address skills needed for successful transition into 
kindergarten by special needs children. (Two articles 
resulted in part from this mterveiw (Rosenkoettc-r ^ 
Fowler, 1936; Hams, Fowler, Schwartz, Kcttwxti:, in 
t^ress. ) 

All kindergarten teachers m the Lawrence, Kansas dudIic 
schools who were recievmg handicaoped chxlQr(?n fror«) 
preschool progrc'ims agreed to use f*art 3 of the Tri'.nsition 
Planner, titled "Sharing In f(3r:oation with the rtew Teacher*' 
with parents of tne children. 80?' of the teacners anc' 
oarents indicated the interview was very ne3oful and thai; 
they would use it again. (cf.. Fowler, et al., m 
submission) 

^ All special education preschool teachers 3n Lawrence, 
Kansas are using the Planning t ransitiiJn's steos anc 
timeline. These teachers now have release time to visit 
kindergarten programs (one of the steps of bhe ti.'nelme). 

¥■ Several programs from around the nation have successfully 
implemented parts of our transition package, based on 
information they recieved in a national workshop. 

5l55!^0}lD^.illia th^l ^9A^l* Between 1384 and 1987, projecb 
materials and other information were disseminated locall/, 
statewide, and nationally through presentations to local and ^tate 
agencies, local, regional, and national scientific and educatioruU 
conferences anc conventions, articJ es published 3 n scieiiti f ic ario 
educational journA?.s, oroject tours, and mservices. FhC'se 
dissemination efforts covered a wioe ranee of toDics, incluc;inD 
(a) assessment and evaluation msrrurrtents, (b) teacher asses'i..ent 
of kindergarten roadmess skills, <c) family involven.ent m 
transition olannmn, and (d) oroora/jt evaUiatio.u Tarrje'ceo for 
these oresentation'' were administrators, teachers, fc'.mil3£'S. 
soecial educators, reoresentatives rrori cfj!»jmunity faciljtie'^, 
universities, and government sponsored f aci li ties. (See nopc-rjc! i x 
6 for a list of workshoo and conference ore*=enta tions, 
publications, and consultations) 

Teacher's and administrator's eomments were collected after 
inservice presentations provided m the states of Kansas, North 
Dakota, and Kentucky to determine the areas m wh3Ch participants 
perceived change in attitudes or performance. The followma is a 
sample of these comments. 
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•*Thi5 workshop has given me insight as to what must taKo 
place and what my responsibilities are m transition 
planning," and, "I see now that it's a ^ood idea to 
carryoLit (transition planning) throughoL^t the year c'lnd to 
include transition m the IPP" were tyoical of worKshco 
evaluations. 

^ lD5RISS§I'£i! CsorslAD^S ion. Agency personnel typically Ir^ft 
workshops with a plan for the development of interagency 
agreements concerning transition- Com.'nents from 
administrative and inberr*gency teams have mcludpd, "Ue 
realized we had no written agreements ana olctn to stcirt 
one" and "It helped to have agcnciC'S toge/ther at the same 
meeting to vent some frustrations and ^'o xmorove 
communications. r"rocedu*res were sta rted to bui 3 d an 
agreemenc- " 

* Z^^jiki G9iA^i?P'r5tA2D in ^r^n^ii^-QO PCQ£i:^^'r'}i.os- worKshoo . 

participants often developec a list of DTOceaures they 
could implenient witn families co involve them in 7:'ran'siticin 
planning such as, "Have parents visit receiving urograriis, " 
and "'review oarenbs' needs and concerns m midwinter ar.c then 
he-\ve someone from the public school talk to our oarents," 
and "allov; our parents to pa rticioate. " 

* E!r2S£5D) eo!Dn}yDi5^5.tiQD ^U^. t2ll9MZ\^2 PIQ^^^:y£?5- Teachers 
indicated the/ planned to use eac-^'i other as a resource in 
curriculum and goal develooment, fco visit each other' 

prog rams, and to communicate prior to and after tran^^it: on- 
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APPENDIX ft 

Transibion Tjijiclmes 

J^e30urce Dirf?ctor/ Guidol meis 

Transition Planners 1, 3 

Pre^^chool T£?Acher Prediction cf 
Kindergart£?n Re?ad?n£?si? 

Classroom Ob5f?rvabion Checkliisl; 

Surveys of Transition Practices 

Post" transition Eva I ua I; ion Soalos 
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PRESCHOOL 

A Guide for Planning Preschool 
Transition Activities 

Child Parents 

Teacher ^ School 

Date Staff Step 

1. Remind the family about their child's eventual change of 

schools. Describe the interagency planning process for 
school transit ions. 

2. Obtain the family's written and informed consent to take part 

in the school's transition events. 

Identify the child's and family's transition goals. Construct 
a timeline for completing these goals. 

4. Provide information to the elementary school Transition 
Coordinator about the child and family. 
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5. /Complete a progress report summarizing the child's assessment 

data, lEP, and school progress. 

6. Review the Transition Planner, the child's home progress, 
assessment records, and progress report with the family. 

7. Share the assessment data and progress report with the 
elementary school Transition Coordinator. If additional 
assessments are necessary, determine which are needed, when 
they will be done, and who will conduct them. 

8. Complete all additional assess-nents for the child. 

9. Conduct a workshop aimed at preparing families for their 
child's transition. 

10. Discuss the child's and family's transition needs at an 
informal conference. Identify potential placements, special 
services, and transportation needs. Give the family 
information about the classrooms their child might attend. 

11. Exchange classroom visits. The preschool teacher may visit 
potential elementary classrooms and the elementary te&chers 
may observe the child in preschool. The parents may visit 
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their child's potential classrooms. 

12. Attend a formal placement conference to identify the 
classroom (s) that the child will attend the next school year. 

13. Encourage the family to visit the elementary classroom and 
meet the new teacher. 

14. Transfer all appropriate preschool records to the child's new 
elementary school. 

15. Recommend that the family meet with the elementary school 
teacher to discuss home-school communication. 

16. Evaluate the i;uccess of the child's and family's school 
transition. Discuss with the elementary school Transition 
Coordinator how school transitions can be improved during the 
coming school year. 
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ELEMENTARY SCHOOL 

ft Guide for Planning Elementary 
School Transition Activities 

Child Parents 

Teacher School 

Date Staff Step 

!• Contact preschool to determine if children will be entering 

elementary school in the coming school year. Send release of 
information and consent form to the preschool. Request that 
they have parents sign the form and contact the elementary 
school program* 

2. Obtain information from the preschool Transition Coordinator 

about each child and family who will be entering the 
elementary school. 

3. Share the current assessment data and progress report from 

the preschool Transition Coordinator. If additional 
assessments are necessaryi jointly determine which are 
needed, when they will be done, and who will conduct them. 

4. Complete all additional assMsments for the child. 

5. Conduct a workshop aimed at preparing families for their 

child's transition. 

6. Discuss the child's and family's transition needs at an 

informal conference. Identify potential placements, special 
services, and transportation needs. Give the family 
information about the classrooms their child might attend. 

^ 7. Exchange classroom visits. The preschool teacher may visit 

potential elementary classrooms and the elementary teachers 
may observe the child in preschool. Encourage parents to 
visit their child's potential classrooms. 

a. Attend a formal placement conference to identify the 

classroom (s) that the child will attend the next school year. 

9. Obtain all appropriate records from the child's preschool. 

10. Meet with the child's parents to discuss child needs and 

■■ mi mm iM mm 

communication for the coming school year. 

11. Evaluate the success of the child's and family's school 
transition. Discuss with the preschool Transition 
Coordinator how school transitions can be improved during the 
coming school year. 

12 
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fi Guide for Pianni-ng Faiuiiy 
Transition Activities 



Child Parents 

Preschool Teacner 

Date Step 

1. Learn what transition activities your child's school has planned 

for the coming schoo?. year, flsk for information about ycyr 
child's school transition and how you can prepare yourself for 
your child's change of ^hools. 

2. Give written consent for your child to take part in the school's 

transition events. Learn what records will be sent to the new 
school. 

3. Identify your child's and family's transition goals. Construct 

a timeline for completing transition goals. 

4. Review your child's school progress with the preschool teacher. 
Share your v^^ws about what your child will need from a new 
program. 

5. Find out what assessments and tests are necessary for a school 
placement decision. Sive written consent to have these done by 
the preschool or elementary school. 

6. Attend a workshop aimed at preparing families for school 
transitions. 

7. Discuss your child's and family's transition needs at an 
informal conference. Identify potential placements, special 
services, and transportation needs. Get information about 
classrooms your child might attend. 

B. Visit your child's potential classrooms. 

9i Attend a formal placement conference to identify the 
classroom (s) your child will attend the next school year. 

10. Visit the elementary classroom and meet the new teacher. 
Discuss your child's needs and how you will communicate with the 
elementary school teacher. 

11. Evaluate your child's school transition. 
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RESCOURCE DIRECTORY 

Th» following sactiona should b» included in a booklet which describes in 
g»nerail the school programs i^iithin your community and individual kindergarten 
classrooms within each sch \ 

1. Directory of Schools ! school 5irae, address, name of contact person, and 
telephone number. 

2. Mao of Schools ! show the location of school in the district. 

3. Hours of Ooeration t for each school program and the kindergarten 
classrooms within each program. 

A. Location and Physical Description of School : describe ' « size of school, 
where it is located <rural or urban), what significant landmarks it is 
near, number of classrooms in school, other types of buildings or rooms, 
and note if the school is accessible to person* s with handicaps. 

5. Physical Description of Kindergarten Clasarooms s describe the location of 
restrooms, type of seating (tables, desks, floor, etc.), individual 
cubbies or space, play areas, and note if the class is accessible to 
person's with handicaps. 

6. Services flvailable i describe services that might be of interest to 
children or families such as club*, resource rooms, transportation, day 
care, meals-snacks, counselling, foriegn language aide, etc. Also 
describe special services such as availability of speech, occupational, 
physical therapy, hearing impaired aide, classroom aides, lEPs, ei 

7. Educational Emphasis 8 describe what skills or academic areas are 
emphasized such as social, language, math, reading, writing, self care, 
independertce, etc. Include time estimates for areas that are emphasized. 

a. Classroo^n Orpanizat ion s describe <a) how children with sp ^ial needs fit 
into classroom ie. , mainstreamed, segregated, or mixed; <b) how students 
are groupe^i ie. , by same or different skill level, large, small groups, or 
individual instruction; <c) how learning pace is determined ie. , self 
paced, teacher paced; <d) teacher/child ratio in classroom and in specific 
groupings; (e) seating arrangements ie. , students travel to learning 
centers or remain in one area for academic learning; and <f) homework ie., 
how mi/ch is typically given, how often is it given, etc. 

9. Grading and Promotion ! describe which educational areas are most 
important, whether teacher judgement, testing, unit mastery, etc. are 
used, and how often students are evaluated. 

10. Parent Involvement t desribe parent responsibilities and options such as 
PTO/PTfl meetings, parent /teacher meetings, help in class or school, help 
with homework, volunteer, ability to observe, etc. 

11. Parent /Teacher Communication ; the describe general frequency of contact 
(monthly, daily, as needed, weekly, etc.); the type of contact (notes, 
phone calls, meetings, etc.); and who should initiate contact (teacher, 
parent, both). 
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PhM« Ornri Planning th« Transition 
Directions for Family MMib«rs 

Your child will bm Isaving prsschool and moving on to a n«H classroom and school 
^gram n«xt fall. Ths procsss of moving from on« program to another is callsd 
transition and transitions involve many chanqms for your child ar^ your family. 
Planning for transition during your child's last year in prmschool will hslp make the 
transition smoother for your child, your family, and school personnel. There *re many 
decisions to make when planning for transitions. For example, >ou and the preschool 
may want to develop some goals to work on this year that will help prm^rm your child 
for transition to a new program. There will also be decisions to make about the new 
program your child may attend. 

This assessment will help you and your family decide how much you want to be 
involved in planning for your child's transition and working on transition related 
goals. It will help you think about the types of information you «nd your family would 
like about transitions and transition planning. It will also help you and your child's 
preschool teacher identify some coals that will prepare your child and family ^or 
transition. These goals may be worked on at home and/or in the preschool classroom. 

The questions on this assessment ask you to decide how important different items 
are for your child and for you and your family. Some questions will ask you to choose 
the three items that are most important to you and your family. Others questions will 
leave space for you to comment or talk about important items. There is a space at the 
end of the planner for you to make additional comments or notes. Do you have any 
questions before we start? 
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PhaM li Planning the Transition 
Who in your faMily Mill bm involved in transition planning for your child? 



Im th«r» soiMovw mlmm >iho Mill b» involved in transition planning besidas yourself 
and your fanily such as frivrKis, mrighbors, stc. ? 



INFORMATION NEEDS 

A. What typss of information Mould you liks about transition? Plsase circle the 
nuMber rmnt to each item to shOM hoM important it is for your child and/cr family. 

I Mould like to laarn about: 

not not someMhat very 

applicable important important important 

^ 1. What skills my child Mill need 

to know in school next year. • • • NA 1 S 3 

£• Some of the differences between 

preschool and public school 

programs • NA 1 S 3 

_ 3. Assesswant and Testing for 

transition NA 1 2 3 

4. Legal rights abo»it testing, 

records, and my childs educational 

program NA 1 2 3 

_ 9. How preschool and public school 
personnel will be involved in 

transition NA 1 2 3 

6. Talking to my child* s new teacher 

and other professionals. • • • • • NA 1 2 3 

^ 7. Other 

NA 1 2 3 



B« Now please choose the three most important items by marking the blank spaces 
nent to the numbers as first (1), second (2)| and third (3). 

J6 



3 

HOW DO YOU WANT TO LEflRN OR RECEIVE INFORMATION? 

ft« PlMiift eirciii th« nunb«r T>»Kt to Mch it»m to »how how important it is for your 
child and your family. 



I would lik« to gvt information byt 







not 


not 


aowwhat 






«ODiicabi» 


inoortant 


imoortant 


IfflDortant 


1. 


Talking to my child** tMChvr . . 


NA 


1 




3 


2. 




NA 


1 


2 


3 


3. 


Talking to my child** tharapitt . 


NA 




2 


3 


^. 


Attanding Morkshops or iMctings . 


NA 




2 


3 


5. 




, NA 




2 


3 


6. 


Obsarvir g in th» classroon. . . 


NA 




2 


3 


7. 


Othvr 














. NA 


1 


2 


3 



B. NoM plMM chooM the thrM most inportant items by marking the blank spaces 
next to the nuMbers as first (1), second (2), and third <3). 
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5. FAMILY INVOLVEMENT 

A. Thmrm ^rm many Mays that fanilias can ba involvad in transition, but it*s 
important to rMia«bar that familias ara vary busy. This list shows soma of tha 
ways faailias might bm involvsd in tha transition procass. Plaasa circla the 
number next to the items that you and your family want to be involved in and have 
the time for. 

I would like tot 





not 
aoDlicable 


not 
i moor t ant 


imoortant 


v.ry 

iwDortant 


I. 


Take responsibility for the 






3 


2. 


Share responsibility for the 
transition process with 




a 


3 


3. 


Have professionals handle all 
aspects of the transition process 






3 


4. 


Help select goals that will help 
prepare my child for transition. . NR 




a 


3 


S. 


Uork with my child at home to help 
prepare him/hor for transition . . NA 




a 


3 


6. 


Htflp keep track of my child's 




8 


3 


7, 


Attend meetings to plan for my 






3 


8. 


Other 










NA 




2 


3 



B. NoM pl.sM chooM th. thr— most i«portant itews by marking the blank spaces 
n>xt to th. numbers as first (1), second (2), and third \3>. 
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5 






6. TRANSITION RELATED 80ALS 






A. nany of tht go«l9 your child is working art in preschool will hvlp make the 
transition bstwssn prograss sasisr. HoMavsr, it say be helpful to specify a few 
goals that you or your child^s preschool might work on to specifically plan for 
your Chi Id* s transition. Please circle the number next to each item to shon how 
isportant you fsel each itew is. 




I would like «y fanily or the preschool tot 

not not somewhat 
aoDl i cab 1 e i moor « ant i moort ant 


v«ry 

i moort ant 




raniiy Hrescnooi 








1. 


Talk to my child about 
living prsschool and 

starting a new program . . . NA 1 2 


3 




a 


Show any child the new school 
and introduce my child to 


3 




3. 


Invite neighboorhood children 
children to play with my 
cnxio %so my cniio imarns to 


3 




A 


Teach my child to usm 

restrooms independently. . . NA 1 2 


3 






Teach my child to ask for 
information or assistance 


3 






leacn my cniia %o take care 
of possessions such as coat, 

papers, end school supplies. NA 1 2 


3 




7. 


Teach my child to 
independently entertain 

or occupy him/nerself. . . • NA 1 2 


3 




6. 


Discuss classroom rules and 

procedures with mychild^.NA 1 2 


3 




9. 


Teach my child to follow 


3 




la. 


Teach my child to respond to 
warning words such as stop, 


3 




11. 


Teach my child to share toys 

and materials with peers . . NA 1 2 


3 




12. 


Other 






^..9 NA 1 e 


3 











B* NoM plMM look at the itmm you*v« id«ntifi»d m important and chooa« <with 

yoMT child's prwehooi tMshsr) thrss goals that the prsscheol ^ill ^rk on this 
yMr byiMTkfng the blank ftpacM n«xt to th» nuMters as first second (2), and 

third <3>. 



Thsr« My mm things that you and your fawily can do to hslp prspar* your child 
for transition* HoMvsr, it is important to r»MMb«r that faiMilies ars busy* Many 
fMiliM sst asids 30 MinutM to an hour psr day to work with their children on 
hoM and school goals* 8om fasiliss have morn and som have less time to work 
with their children* If you plan to work with your child at hoM« how much tiM 
Mch wMk do you have? 



Now please look at the items you*ve identified as important from question six and 
choose the thrM most important items that your family can work on at home by 
Mrking the blank spaces next to the numbers as first <1), second <2), and third 
(3)* 
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Phas* Twot Finding thm Right PrograM 
Directions to Family KMib«rs 

On» part of transition planning involves' making decisions about the new program or 
class'^'oon that your child Mill attend. In some scho^^l districts there may be two or 
more program options or there may be a choice of time of day your child will attend the 
new programi for instance, morning, afternoon, or full day. There also may be 
decisions to make about the tvoes of special services your child might need and about 
issues that are important to your child and family* 

This assessment will help you decide how much you want to be involved in making 
decisions about your child's new proqrM. It will also help you think about what is 
important to you, your child, and family when waking decisions about a new school and 
classroom such as the availability of special services or transport at ion > It*s 
important to remember that not all of the items you might list as important can be 
changed: for example, the number of children in your child's class may be set by the 
school district. 

At the end of the assessment you can begin a checklist that lists what you want 
to know about the new school program. You can use this checklist tot 

1. Observe different classrooms when more than one program option exists, 

2. Identify items that you and school personnel should consider when making 
decisions about the new program, such as special services, time of program, 
transportat ion, etc. , 

3. Observe your child's new classroom after it has bwn selected, and 

4. List questions you would like to ask the new teacher or information you would 
like about the new program. 

The ques:tions on this assessment will ask you to decide how important different 
items are for your child and for you and your family. Some questions will ask you to 
choose the three items that are most important to you and your family. Other questions 
leave space for you to comment or talk about important items. Do you have any 
questions before we start? 



Finding th» Right Program 



1. INFORMATION NEEDS 

ft. What typit» of information Hculd you like to learn that night help in choosing a 
new prograw or making decisions about the new school and classroom? Please circle 
the nueber next to each item to show how important it is. 

I would like learn about: 

not not somewhat very 

aoDl icable important imp ortant impor^an^ 

1. The options for placement 

available in my school district • • NA 1 2 3 

2- The types of classrooms my 

child may attend NA 1 2 3 

3. The different schools my 

child may attend NA 1 2 3 

4. Special services in the 

new programs NA 1 2 3 

5. The skills and behaviors needed 

for success in each program • • • • NA 1 2 3 

6. Procedures for determining grade 

school placement and parent 

involvemev^t those decisions . • • • NA 1 2 3 

7. The differences between preschool 

and public school programs. • • • • NA 1 2 3 

8. Other 

NA 1 2 3 

B. Now please choose the three most impc^^tant items by marking the blank spaces 
next to the numbers as first (1>, second (2), or third <3). 



ERIC 



22 



3 



2. FAMILY INVOLVEMENT 

A. Th*r# «r» mmrty nays that families can bm involvad in waking d»ciaion» about tha 
tmn achooi and cia»»roo«, but it^a important to rwmtmbmr that f ami lias ara vary 
busy. This list shows soma of tha ways you might b« involved in finding tna right 
program for your child. Plaasa circla tha numbar naxt to tha itams that you hava 
tim* for and want to ba involvad in. 

I would lika tos 





not 
aoDlicabla 


not somewhat 

iwDortant iwoortant 


v«ry 

i«oorfeant 


1. 


Taka rasponsibility for 

transit ion-r»lated decisions . . . Nft 


1 2 


3 


2. 


Share responsibility for 

transitions-related decisions 

with professionals • . • NA 


1 2 


3 


3. 


Hava professionals handle all 
aspects of the transition process 


1 2 


3 


4. 


Participate in decision planning 


1 2 


3 


5. 


Visit the schools and classes 


1 2 


3 


6. 


Contact the school to make 
appointments for my child to 
visit the new school and class 
he/she will be in next fall . . . . NA 


1 2 


3 


7. 


Kelp identify my child's needs 


1 2 


3 


8. 


Help identify special services 

my child may need in a new program NA 


1 2 


3 


9. 


Other 










1 2 


3 


B. Now plaasa choosa tha thraa most important itams by marking tha blank spacas 
naxt to tha numbers as first <1), saccf>d (2), and third <3). 
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WHAT IS IMPORTANT ABOUT THE SCHOOL PROGRAM? 



A. This list contairm torn* things that Might bm important to you whan looking at 
naw school programs. Pl«asa circla tha nuabar naxt to tha ita« to show how 
important it is. 

I would lika to find out if tha school programi 





not 
aoDlicabla 


not 
i»Dort«nt 


aomawhat 

imDort«nt 


varv 

imoortant 


1. 


Is within walking distanca or 




2 


3 


2. 


Has a philosophy on aducation 

and disciplina siailar to mina. . . NA 




2 


3 


3. 


Providaa parant programs such aa 




2 


3 


4. 


Providas chancas for pmrmntm 

halp with claaaroom activitias. . « NP 




2 




S. 


Providaa apacial aducation 




2 


3 


6. 


Will allow ma to talk with taachars 
and principals ^an nacassary . . . NA 




2 


3 


7. 


Will hava opportunitias for childran 
Hith handicapa to play with childran 




2 


3 


a. 


Will ancouraga and h^lp mm work 




2 


3 


9. 


Will raviaw my child^a progv^as 

and class placamant whan naadad . . NA 




2 


3 


10. 


Encouragas participation at lEP 




2 


3 


11. 






2 


3 


12. 


Providas child cara bafora or 




2 


3 


13. 


Raquiras costs for books, materials« 
and aKtra curricular activitias . . NA 




2 


3 


14. 


Othar 










NA 




2 


3 



B. Now plaasa choosa tha thraa most important itama by marking tha blank apacas 
naxt to tha numbara am first (1)9 Mcond (2), and third <3). 
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WHAT IS IMPORTANT ABOUT YOUR CHILD'S NEW TEACHER? 



A. This list contains worn things that you night cronsidsr important Mhsn waking 
dscisions about a nsH program. Plsass circle ths nunbsr n«Mt to sach itsm to show 
hoM important it is. 

I i«ould liks to find out) 





not 
aoDlicabls 


not 
imoortant 


MMMWh.t 

i«Dort*nt 


v«ry 

imoortant 


1. 


If ths tsach«r has sxpvrisncs 

working with children who havs 




a 


3 


s. 


What skills ar% smphasizmd in ths 


i 


2 


3 


3. 


If ths tsachsr is willing to changs 
schedulms and classroom spacs to 




2 


3 


4. 


If ths tsachsr adjusts rulss and 
language to msst ths nvsds of 




2 


3 


S. 


If ths tsachsr is abls to 
individualize work to mmmt ths nwds 
of childntn in ths classroom. « . . NA 




2 


3 


6. 


How ths tsachsr Ists children know 




2 


3 




How the teacher rewards good 




2 


3 


a. 


How the teacher disciplines . . . . NA 


1 


2 


3 


9. 


If the teacher will communicate 
with my child's preschool teacher 




2 


3 




If the teacher will communicate 
with aide!^ and therapists about my 




2 


3 




How the teacher will communicate 




2 


3 


18. 


Other 










NA 




2 


3 



B. Hem please choose the three most important items by marking the blank spacM 
next to the numbers as first (i), second (2>, and third (3). 
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WHAT CLASSROOM ACTIVITIES AND ROUTINES ARE IMPORTANT? 



A. This list contains sons things that sight bs isportant about ths activitiss and 
routinss in a nsw classroow. Plsass circis ths nuiibsr n»xt to ths itsn to shoH horn 
important sach itsm is to you or for your child. 

I HOMld liks to find cut if ths ciassroos alloMSi 





not 
aoDlicabIs 


not 
isDortant 


sotMwhat 

imoortant 


v«ry 


1. 


Tiss for individual instruction . 


. NA 




2 


3 


2. 


Tiss for SMll group instruct ioni 
childrsn with siailsr 






a 


3 


3. 


Tims for ssall group instruction! 
childrsn with MftwrmA 




1 


s 


3 


4. 


Tiws for largs group instruction. 


. NA 




a 


3 


S. 


Snacks and lunch if appropriats • 


. NA 






3 


6. 


Accsss to adaptivs physical 








3 


7. 


Accsss to activitiss such 

AS Miftfltl#* m m rl \ i ^ 








3 


A 

Da 


Accsss to rssourcs roon whsrs 
childrsn rscsivs acadsmic hslp. • 


• NA 






3 


9. 


Movswsnt by childrsn to diffsrsnt 
parts of ths roo» <lsarning 


. NA 




a 


3 


10. 


Spscial occasion activitiss 


. NA 




2 


3 


11. 


Othsr 


NA 




2 


3 



B. r4ow plsass chooss ths thrss most important itsws by marking ths blank spacss 
nsHt to ths nusbsrs as first (1), sscond (2), and third (3). 



WHAT 18 IMPORTANT ABOUT THE OTHER CHILDREN IN YOUR CHILD' 8 NEU PROGRAM? 

A. This list contains nomm things that you miBht consider important about ths 
othsr childrsn in your child's naw program. Plaasa circla tha numbar naxt to aach 
tha it am to shoM how important it is. 

I Mould lika to find out if thara ara childrant 







not 
aoolicabla 


not 
imoortant 


somanhat 

iMDortant 


v«ry 
imoortant 


1. 








2 


3 










2 


3 


3. 








2 


3 


4. 








2 


3 


5. 






i 


2 


3 


6. 


My child can ba fr lands Mith. 


... NA 




2 


3 


7. 


Prom backgijjounds that ara 






2 


3 


8. 


From backgrounds tha^. ara 






2 


3 


S. 


From my family in tha sama school 




2 


3 


le. 


Othar 














... NA 




2 


3 



B. Now p^aasa choosa tha thraa most important itams by marking tha blank spaces 
naxt to tha numbers as first <1), sacond (2), and third <3). 
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7. WHAT 18 IMPORTflNT ABOUT THE CLASSROOM? 



a 



A. This list contains %omm things t^nat you Might consider inportant ifhsn looking at 
your child's nsw classroom* Plsass circle ths numbsr nsxt to ths itsm to shoM hoH 

iiipOftant it is. 

I Mould liks to knoMt 





not not 
aoDlicabls inoortant 


somewhat 

iMoortant 


very 

^moortant 


1. 


Horn many adults and children ars 


2 


3 


2. 


If the classroom materials are 
adaptable for children Mith 


2 


3 


3. 


If boys and girls use seperate 
rest rooms and where they are 


2 


3 


4. 


How long the class sessions are • • NA 1 


2 


3 


5. 


What the basic rules and procedures 


2 


3 


6. 


Who gives medication when necessary NA 1 


2 


3 




wnac Mir cars ski i is cnxiarvn arv 

•xpactttd to do ind*p«nd«ntly. . . . NA 1 


2 


3 


8. 


What pcirsonal belonging ny child is 
•xp«ct«d to bring and Mharc thay 


2 


3 


9. 


If th« classrooM is acosibl* to 

physically handicappad studanis . . NA 1 


2 


3 


le. 


If thara is a postad schadula that 

tand to ba followad aach day. . . . NA 1 


2 


3 


11. 


Other , ,., 








NA 1 


2 


3 


B. Ho 
nsMt 


m plaas* chooaa tha three aost iaportant itams by Marki 
to tha nuabars as first second (2), and third (3). 


^.g tha blank spaces 
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Ph««« ThrMt Sharina Infonnation in th» N«h Program 
Dirvctions for FMily M »wb»r» 

Your child i» now attending a n«M school program and elassrooM. Many dmcisions 

hav* b#Nm Md* ov«r th* past ysar and mors Mill bm aads this ysar mnd' in ysars to coms. 

IVu important that thssv dscisions bo mads theunhtfullv and Mith oomn eowunieation . 

bmtwosn yoursslf and aducators. This Mill hslp maks transitions sasisr for your family 

and your child. 

Thin assMsmsnt Mill hmlp you and your child*s ram tmachsr shars information about 
child nssds, family nssdst and tsachsr nssds. It Mill hslp you and your ehild*s 
tsachsr sst noals for your child at horns and in ths classroom, talk about your 
inYglYtWfntf and sst up a eemmunieation «eh«dul> that considsrs both your tims and ths 
tsachsrs tims (rsmsmbsr, tsachsrc ars busy too!). 

Ths qusstions on this asssssmsnt ask you to dscids hOM important diffsrsnt itsms 
ars for your child and for you and your family. 6oms qusstions Mill ask you to chooss 
ths thrss itsms that ars most important. Othsr qusstions Isavs spacs for you to 
com mm snt or talk about important itsms. Thsrs Mill bs additional specs at ths snd of 
ths plannsr for you to Mrits commsnts or qusstions. Do you havs any qusstions bsfors 
MS start? 
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Phas« 3t Sharing Infomation in thm New PrograM 
What ar« bom of thm things you lik«d about your child^s prMChool progran? 



Uhat ar« momm of thm things your child liksd about prMchool? 



INFORMATION NEEDS 

A. What typM of inforvation do you fMl you nMd about your child*s rmn progras? 
Plsass circls ths nu«bar naxt to Mch itM to show how important it is. 

I would lik» to Isam about t 







net 
aoolieabla 


V)Ot 

iBDor^ant 


soiMwhat 


v«ry 

iwoortant 


1. 








£ 


3 


s. 


Uhat skills «r* iaportant for 


my 




n 


3 


3. 


What skills My child Mill b> 






e 


3 


4. 


Lsgal rights about tssting* rscerds, 




2 


3 


5. 








2 


1 


6. 


Ths rmn classrooMi ths tsachsr 






2 


3 


7. 


Qthar 


m 




2 


3 



B. Now plsas« choos« thm thrM Most inportant itsits by marking ths blank spacss 
nsMt to ths nunbtfrs as first (D^ Mcond (S)) and third (3). 
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4. HOH DO YOU WANT TO LEARN OR RECEIVE THIS INFORMATION? 



A. PiMM cir>ci« th* muibar rwxt to MCh itMi to shoM horn iaportant it is. 
X Mould Iik« to g»t inforMtion byt 







no* 










iWDortant 




iMOortant 


i. 


Talking to ay ehild*s tsachvr . . . NA 


I 


e 


3 


„ ,. a. 






s 


3 


3. 


Talking Mith My child** therapist . NA 




a 


3 


4. 


Attending iiorkBhops or «Mtings . . NA 






3 


5. 






e 


3 


6. 


Obsarving in th« elassrooM. . 7 . . NA 




2 


3 


7. 


Othar 










NA 


1 


2 


3 



B. Now pI«aM chooM th* thrc* Momt iaportant it«M by awrking th« blank spaces 
nsxt to ths nuMb*rs as first <l)f sscomi (2>, and third <3}. 
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FAMILY INVOLVEMENT 

A. Thmrm ar« mmny mmy that faMiliM can bm involved in transition and th«ir 
child^s prograny but it^s i»portant to ra m w i bgr that fa»iliM mrm ymty busy* This 
list shouts soM of ths ways you Might bs involvsd in ths transition proesss. 
Plsas* cirels ths nusbsr nsxt to ths its«s that you havs tiM for and want to bi^ 

involved in. 

I would liks tot 

not not soMwhat vsry 
aoDl icabls iwoortant isoortant isportant . 

^ 1. 8hart responsibility with 

profsssionals about transition 

and my child's program. NA i S 3 



S. Havs profsssionals handls all 

aspscts of transition and wy child's 

progrsM and kmmp m in f o rw s d • • • .NA 1 Z 3 

3. Attend parsnt/tsachsr Msstings. • • NA i S 3 

4. Of far suggestions about «y child's 

needs and abilities NA 1 2 3 

5. Help select prograe goals • • • • • NA 1 S 3 

6. Work Mith «y child at ho«e NA 1 Z 3 

7. Help keep track of my child's 

progress at hoee. ..NA 1 8 3 

6. Help in the classrooM as needed • • NA 1 S 3 

9. Observe in the class if possible. . NA 1 a 3 

10. Attend parent groups A Meetings 

such as PTA/PTO NA 1 Z 3 

11. Other 

NA 1 2 3 



B. Now please choose the three wost iwportant item by Marking the blank spaces 
next to the nuebers as first <l)t second (2)f and third (3). 
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6« If you plan to work nith your child at homm bom Much timm par waak do you hava to 
Mork Mith your child? 



7. Ara thara apacific thinga that you mmnt to »«ork on at hoMa with your child? List 
up to thraa akilla or akill araaa. 



&• Ara thara apacific thinga that you do i»ant to i«ork on at homm mith your child? 
Plaaaa coMiant. 
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COMHUNXCATXON NEEDS 



A« Both tMCti^m and fMiliw arv v«ry busy and My find it difficult to mmkm tiiMi 
to coMunicatv Kith Mch 9th«r. Yvt, both want to mhar« inforvation with Mch 
othor. It is hvlpful to knoKt hon oftm and in what i»ays you can coMunicats Mith 
your Chi Id* a taachar* Tha taachar can than lat you knoM how of tan ha or aha can 
eoMiunicata and what ways ara baat. Thia liat ahoMS ao«a of tha waya you sight 
coMunicata with aach othar» Plaaaa chack how oftan you want to coMwnicata with 
your child* a naw taachar in aach catagory* 



I prmfwr to coMunicata through i 

1* Talaphona calla 

^^^^^ waakly Ronthly aa naadad 

S* Xnforaal saatinga 

waakly aonthly aa naadad 

3. Notaa 

waakly aonthly aa naadad 



BEST TIDIES 
PARENT TEACHER 



4* Parant /taachar confaran c a a and Raport Carda 

waakly sonthly aa naadad 

quart ar ly 

5* Nawalattara 

»J*ly ~ sonthly aa nawJad 



B* Now plaaaa auanariza how you will coiaiunicata 

1. 

2. 



7 

Uhat typM of things doM your child •njoy iMming? 

11, Uhat things mm th« suiost for you child to iMm? 

12, What things smm th« most difficult for your child to iMrn? 

13, Children My iMm things in diffsrsnt Mays, Hon doss your child isam bsst? 

In « Isrgs group In « s«all group 

..^.^^^ In^iividual instruction 

By thatching By listening 

By doing 
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14. MHAT 18 IHPQRTftNT FOR YOUR CHILD TO LEARN IM THE CLASSROOM? 

A« Thin list contairm %omm things that night tm iiiportant to you about your child's 

eurriculuM or Isaming goals this ysar. Pleasa eircls ths nunbvr nmxt to sach its* 
to show horn inportant it is for your child. 



X Mould liks wy child to Isamt 





TKJZ 

aoDlicabla 


TtOZ 




v«ry 

i«oort«nt 




Basic concitptst colorsy shapss 


1 




3 


8. 


Prsr«ading and rsading skills • • • NA 


1 


^ 


3 


3. 


To uss a psncil and scissors. • • • NA 






3 




To listsn and follow directions • • NA 






3 


S. 


To shars and play with others • • • NA 




2 


3 


,, .6. 






2 

6 


3 


— — . 7« 


ConfidancA and indsoMndttvn?* ... MA 






e. 


To Mork on tasks indspandsntly* • • NA 




2 


3 


9. 


To clinsb, run, and ju«p« stc. o • • NA 




2 


3 


li. 


Salf car«t toilatingy foMding, 




2 


3 


^ 11. 


To folloM class routines ft rulss. • NA 




2 


3 


12. 


Crsativa skills such as Music 




2 


3 


13. 


Othar 










NA 




2 


3 



B. tkm plMM chooM th« thr** Most iaportant itMs by marking th« blank spaces 
nsxt to ths nuMbsrs as first <1), sscond (2), and third (3>. 
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9 



IS. 8oiMti»M ehildrm Mho nKrvivv special svrviCMy rttc«iv« thM during class tiM and 
My Miss class activitisst This list contains class activities. Plsas« chsck any 
activitiM that you do not Mant your child to niss if your child rcoiivn spscial 
svrvicn 



Music 



Rsading 



8slf Hsip 



Frm9 Tiwt 



Library 



Writing 



ftrt 



_ Hath 



P. E. 



Concsptsi colorsf shapMf nunbwrs, stc* 



16. List thrss skills that your child Mas working on in prMchool that you M^nt to sm 
hi»/hsr continus to work on in ths nsw prograai. 



17. Has it bssn sasy or hard for your child or your faaily to niaks ths changs to m mm 
prograM? 



18. Can you think of anything you or ths rmm tsachar can do to halp your child or your 
faMily in tha naw prograa? 



Plsasa list commants or notas 
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Child 

ClassroGn 



PRESODX TEACHER PREDICTICN OF KINDEPGARTEN REMINESS 

'Teache r 

Dftte 



fOi WEIL DO you EXPGCr IHIS CHILD TO P£RFt»M NEXT YEAR IN THE POLDOWING AREf^: 



CHILD PEPFQRMNCE AREA 

1. fcadmic Skills 

(GoTprehension, narcry, visual iind auditory discrimiruition reasoning, 
Isarning, conospt knowledge: ••Q», letters, nunbers, colors, shapes) 



Poor Fair Average Well Outstanding 



2* I ndepefKie .ic Work Skills 

(Wbrkltr* ndnSnainSeacBer assistance, attending to task; 
conpletes task neatly, correctly, and on tint) 



3« fbllowing D irections 

(Fallows instructions to group, oonplies with inji«'idual directions, 
re^nds to directions within a reasonable perioc" £ tine) 

4« Traditions » 

(Stays engaged in transition activity, e.g., clean-up, locates and 
returns materials i^hen finished, stays in line when moving to next area) 

5. O awmini cation . 

(Ccniiuinicates needs and preferences, understands language, speaks 
intelligibly with few errors, expresses ideas, has adequate vocabulary) 

€. Social Developwen t 

(Interacts with children and adults, shares, plays appropriately, 
expresses affection, motions^ and feelings ^ropriately) 



^* ^f'* Motor/Perceptual Motor . 

(Copying, cutting, drawing, writing, pasting) 



®* G^pes Motor. 

(Walking, running, hopping, balancing) 



9« Classroom Conduct. • 
(Behaves appropriately) 



10. Self-Care . 

(Ibileting, washing, groaning, dressing, eating) 



11. Maturity 

(Child displays appropriate maturity) 



2 
2 
2 
2 
2 



3 
3 
3 
3 
3 



5 
5 
5 
5 
5 



12. Pcpected Readiness for Next Grade . 
(Based on current school perlonaanoeT" 



NOT READY SOMEWHAT 
READY 



READY 
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CLASSROOM OBSERVATIOK CHECKLIST 



Parent 



Child 



School 



Teacher 



Principal 



Date 



Follow-up Date 



Follow-up Time 



INSTRUCTIONS 



THIS CHECKLIST IS PROVIDED to help you learn about your child's elementary 
school program. After you have completed the information above, use the left 
column on the other side of this form to list what you are interested in 
observing when you visit a potential program for your child to attend next fall. 
Remember to look at the Transition Planner to list the things you conridered 
most important in a new classroom for your child. You may use the space in the 
right column to make notes (such as differences between your child's preschool 
and elementary school) on your observations. 

CONSIDER THE FOLLOWING tips before and during your classroom visit: 

1. Telephone the school to learn the best time you can visit the classroom. 
Some times are better than others for the classroom teacher. When 
making an appointment, tell the teacher your name and why you want to 
visit the classroom. 

2. Be prompt to your appointment. 

3. When you arrive at the school, go to the main office so that school 
officials will know you are in the building. 

4. Find out from the teacher what is expected of visitors in the classroom. 
That is, where to sit, who you can talk to, how long you can stay, and 
whether you can interact with the students. 

5. Show this checklist to the teacher and tell him or her you will use it 
so that you can remember what you saw during your visit. 

6. Use the right column of the Observation Checklist to note questions you 
want to ask the teacher. Be sure to note some of the differences 
between your child's preschool and this classroom. Also think about how 
these differences might affect your child. 

7. When you are finished observing the classroom, set a time with the 
teacher so that you may discuss any questions you have. The teacher 
might not be able to talk to you while class is in session. However, if 
you have questions or concerns, it is important to talk about them. 
Consider a telephone call or a later meeting. 

8. If you observe a classroom late in the schoolyear, remember that the 
students will be able to do many things not expected of students at the 
beginning of the schoolyear. 



ELEMEHTARY SCHOOL SURVEY OF TRANSITION PRACTICES 

by 

Johnson^ Chandl«r^ Kmrnu, Fovler 



T»«ch»r School Dit# 

1. Do you tMcb mi (Pl«aM ch»ck on«) 

(a) Regular ciaMrooti? 

(b) HttlnstrvaMd clMsroow? 
<c> ....^^ Special clusrooa? 

(d) Sp«cial classrooti vith nonhandicapped students? 

2. Do you have formal list of transition steps that you uss each year for 
incoming students? 

(a) Yes. 

<b> No. 

3. When do you begin transition planning for incotsing students? 

4. When do you begin talking to parents about school transitions? 

5. Who in your school is responsible for transition planning? 

(a) ...^ Teacher. 

<b) ^^^^^ Administrator. 

(c> Other (aide, parent, therapist, social ^'^rker, volunteer). 

6. Hov do you communicate to parents about school transitions? 

(a) Informal contact at school. 

(b) Formal parent-teacher conferences or lEP meeting. 

(c) Other (Nevsletter, notes to and from home, parent group). 

7. Do you typically: 

(a) Encouraging parents to visit your classroom? 

(b) Involve parents in your classroom activities? 

<c) Give information about your classroom to parents? 

<d) Suggest transition-delated activities to parents? 

(e) Involve parents in setting transit! "^n-related goals? 

40 



PRESCHOOL SURVEY OF TRANSITION PRACTICES 

Teacher School Date 

1* Is ycur classroom a: 

(a) Regular preschool? 

<b) ....^ Ma inst reamed preschool? 
<c) ^ Special preschool? 

2. Do you have a formal list of transition steps that you use each year for 
your graduating students? 

<a) Yes. 

<b) Nc. 

3. Who in your school is responsible for transition planning? 

<a) Teacher* 

<b) Administrator. 

<c) Other ^3ide, parent, therapist, social worker, volunteer). 

4. How do you communicate to parents about school transitions? 
\a) Informal contact at school. 

(b) Formal parent -teacher conferences or lEP meeting. 

(c) other (Newsletter, notes to and from home, paren-^ group). 

5. Do you ;;ypically: 

(a) Encourage parents to visit their child's new classroom? 

(b) Involve parents in your ' issroom activities? 

<c) Give information aboc programs to pp.rents? 

(d) Suggest transition-related activities to parents? 

(e) Involve parents in setting transition-related goals? 

6. Do you use any of the following methods to or:«nt your graduating students 
to a new classroom? 

(a) Special homework. 

(b) Orient the child towards a \ndergarten curriculum- 

(c) Special or individualized ir>»*t ruction. 

<d) Group activities. 

(e) Special attention from an aide or volunteer. 

7. When do you begin trannit-lon planning for graduating students? 



ERIC 41 



FAMILY SURVEY OF TRANSITION PRACTICES 



Parent Child Date 

1. In the past year, did your child attend: (Check all that apply) 

<a) Regular preschool? 

(b) Mainstreamed preschool? 

<c) Special preschool? 

2. Is your child attending: (Check all that apply) 

(a) Regular elementary school classroom? 

<b) Mainstreamed elementary school classroom? 

(c) Special elementary school classroom? 



3. When did you begin to plan your child's school transition? 



4. When should other families begin planning their child's school transition? 



5. Who was responsible for your child's .transition planning at preschool? 



(a) Teacher. 

<b) Administrator. 

<c) Other <aide, parent, thfirapist, social worker, volunteer). 



6. How did you get information about your child's transition at preschool? 
<a) Informal contact at school. 

<b) Formal parent-teacher conferences or lEP meeting. 

<c) Other (Newsletter, notes to and from home, parent group). 



7. Did your child's preschool teacher: 

(a) Encourage you to visit your child's new classroom? 

(b) Involve you in preschool classroom activities? 

(c) Give you information about classrooms your child might attend? 

(e) Suggest activities to prepare your child for the transition? 

(f) Involve you in setting transition goals? 

8. How often did you talk to your child's preschool teachc * about school 
transitions? 

<a) None. 

(b) 1 time. 

(c) 2 times. 

(d) 3 or more time. 
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POST-TRPNSITION CHILD ADJUSTMENT SCALE 



Parent Child Date 



Listed below are some aspects of your child's elementary school that might have 
changed since preschool. This questionnaire asks you to show how easy or 
difficult it was for your child to adjust in the elementary school. 

Please circle the number that best describes how easy or difficult it was for 
your child to adjust to each item on the following list. Circle NP <Not 
Applicable) if there was no difference between preschool and elementary school. 



MY CHILD'S ADJUSTMENT TO THE: Was Difficult < > Was Easy 



1. Adults in the elementary 

classroom. NA 1 2 3 4 5 

2. NUMBER of adults in the 

elementary classroom. NA 1 2 3 4 5 

3. Students in the elementary 

classroom. NA 1 2 3 4 5 

4. NUMBER of students in the 

elementary .classroom. NA 1 2 3 4 5 

5. Elementary teacher' s 

expectations for my child. NA 1 2 3 4 5 

6. Classroom routines. NA 1 2 3 4 5 

7. Classroom learning materials. NA 1 2 3 4 5 

8. New classroom rules. NA 1 2 3 4 5 

9. Special services, such as 

therapy. NA 1 2 3 4 5 

10. New transportation arrangemeri.s 

to and from school. NA 1 2 3 4 5 



Bureau of Child Research 
University of Kansas 
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POST-TRPNSITION FftMILY ADJUSTMENT SCALE 



Parent 



Child 



Date 



Listed below are some aspects of your child's elementary school that might have 
changed since preschool. This questionnaire asks you to show how easy or 
difficult it was for your family to adjust to the elementary school. 

Please circle the number that best describes how easy or difficult it was for 
your family to adjust to each item on the following Ixst. Circle NP <Not 
Applicable) if there was no difference between preschool and elementary school. 



MY FAMILY'S ADJUSTMENT TO THE: 



Wcs Difficult < > Was Easy 



1. Elementary school staff. 



NA 



2. Elementary school teacher's 
expectations for my child. 



NA 



3. Elementary school teacher's 
expectations fo** my faMily. 



NA 



4. Ne^ communication with 
my child's element* acher. 



NA 



5. Elementary school's policies 
and procedures. 

6. Elementary school's schedule. 

7. Special services for my child 
at elementary school. 



NA 
NA 

NA 



12 3 4 5 

1 c 3 4 5 



8. Transportation arrangemenlis 

for my child to and from schooi. 



NA 



2 



4 



9. Absence of my child's preschool 
teacher at school. 



NA 



10. Reactions of my child to the 
progr^.m change. 



NA 



2 



Bureau of Child Research 
University of Kansas 
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POST-TRANSITION INFORMATION SCALE 



Parent Child Date 

Listed beiow are some types of information you might have had during your 
child's transition from preschool to elementary school. This questionnaire asks 
you to show how helpful each type of information was to you during this period. 

Please circle the number that best describes how helpful or unhelpful each item 
was in your decision-making. Circle NA (Not Applicable) if the information was 
not available to you during your child's school transition. 



INFORMATION I RECEIVED ABOUT: 


Was Unhelpful 


< 


> 


Was Helpful 


1. 


The programs available for my 

cnilu ZO aZZSnOt 


m .1 


2 


3 


5 


2. 


How my child's classroom would 
be selected. 


m 1 


2 


3 


A 5 


3. 


My child's elementary school 
teacher. 


m 1 


2 


3 


4 5 


4. 


The other children in my child's 
new classroom. 


m 1 


2 


3 


4 5 


5. 


Skills my child would need in 
the new classroom. 


m 1 


2 


3 


4 5 


6. 


The differences between my child's 
preschool and elementary school 
programs. 


m 1 


2 


3 


4 5 


7. 


The elementary school's policies 
and procedures. 


m 1 


2 


3 


4 5 


8. 


My child's special services at 
the elementary school. 


Nft 1 


2 


3 


4 5 


9. 


Parent and family involvement 
in my child's school transition. 


Nfl 1 


2 


3 


4 5 


10. 


Parent groups at the elementary 
school. 


m 1 


2 


3 


4 5 
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Parent 



POST-TRANSITION FAMILY RESOURCE SCALE 

by 

Johnson^ Chandler^ Kerns^ Fowler 
Child 



Date 



Listed belov are some resources you may have used during your child's school 
transition from preschool to elementary school. This questionnaire asks you to 
shov hov helpful each resource vas to you during your child's transition. 

Please circle the number that best describes hO¥ helpful or unhelpful each item 
vas in your decision-making. Circle NA (Not Applicable) if the information WAS 
NOT available to you during your child's school transition. 

THIS RESOURCE WAS: 



Unhelpful <- 



-> Helpful 



1. Information from tests and 

assessments. NA 1 2 3 4 5 

2. The Transition Planner. NA 1 2 3 4 5 

3. Materials that gave information 
about the nev school district (such 

as newsletters or handouts). NA 1 2 3 4 5 

4. Meetings or conferences where 
we talked about my child's 

school transition. NA 1 2 '3 4 5 

5. Visits to the elementary school 
(such as open house or kindergarten 

roundup). NA 1 2 3 4 5 

6. Workshops or parent group meetings. HA 1 2 3 4 5 

7. Parent -te.zcher conferences. NA 1 2 3 4 5 

8* Classroom observations. NA 1 2 3 4 5 

9. My child's preschool teacher. NA 1 2 3 4 5 

10« My child's elementary school 

teacher. NA 1 2 3 4 5 

11. Family members. HA 1 2 3 4 

12. Heighbors and friends. HA 1 2 3 4 

13. Parents of other children. HA 1 2 3 4 

14* Other professionals (therapist^ 
physician^ social service 

worker). HA 1 2 3 4 



5 
5 
5 



Bureau of Child Research 
University of Kansas 



POST-TRftNSITION FfiMILY SfiTISFfiCTION SCPLE 



Parent Child Date 

Please circle the number that best describes your level of satisfaction with the 
following items during your child's transition from preschool to elementary 
school. Circle NA <Not applicable) if the item does not apply. 



ARE YOU SATISFIED OR UNSATISFIED WITH: 





• 


unsawxsi xeu \" 








1. 


When you began planning your 
child's school transition? 


m 1 


2 


3 


4 5 


2. 


Your child's classroom options 
at elementary school? 


NH 1 




id 




3. 


Visits you and your child made 
to the elementary school before 
school started? 


m 1 


2 


3 


A 5 


4. 


Your child's readiness to make 
a school transition? 


NA 1 


2 


3 


4 5 


5. 


Your child's adjustment to 
elementary school? 


m 1 


2 


3 


4 5 


6. 


Your family's adjustment to 
your child's new program? 


m 1 


2 


3 


4 5 


7, 


The way your child's preschool 
and elementary teachers shared 
information about your child? 


m 1 


2 


3 


4 5 


a. 


The support you received from 
during your child's transition? 


Nfl 1 


2 


3 


4 5 


9. 


Decisions YOU made regarding 
your child's transition? 


Nfl i 


2 


3 


4 5 


10. 


Decisions OTHERS made regarding 
your child's transition? 


m 1 


2 


3 


4 5 
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HCeCP fini-A Kcuort 



APPENDIX B 

Workshop and Conference Presentations 
Publicj<tion5 
Consultations 
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HCEEP Final Report 



Workshop and Conf erencs Presentations 
ciurmg HCEEP funcJinq period: 
1934—1987' 

1. Fowler, S. ft., & Hains, ft. H. (1984, October), ft transition 

Sl^DDlDS El9Q3 2"£§§£tl99l $9 LiiD<l2r3^.Ct§D- Workshop 

presented at the Kansas Division for Early Childhood 
Conference, Wichita KS. (ftudience of 50). 

2. Fowler, S. ft., Johnson, T. E. , Rosenkoetter, S. E. (193;-j, 
(larch). Strateaies for Dlannins t'L^/QItT-.tl^lTl^c tlQID 

ID.^i itutional P"C9fir^Qf5 t2 ^^Q'llOjyD.liX ^PiM^^l^^-.Qnal 
g-ro^rams. Workshop presented at the Kansas CMR, ToD€4^.a, 
(ftudience of 40) . 

3. Fowler, S. ft., & Hains, ft. H. (1985, AprDl). Plcinninn 

52f?9i^l Workshoo oresented ac The Ilidwest ftssociahion 

for the Education of Young Children, Des MomC'S, Ift. 
(ftudience of 35) . 

4. Chandler, L. K., & Kerns, G. n. (1985, ftpril). 
iDdividualiz ina fi^rgnt invglvsnient in transitign p/rcgr^^D^ll- 
Workshop presented at The Hidwest ftssociation for the 
Education of Young Children, Des Moines, 1ft. (ftudience of 3). 

5. Rosenkoetter, S. £. (1985, ftpril). How fcg structure acbivit/ 
changes. Workshop presented at Th^ Plidwest ftssociation fo'f^ 
the Education of Young Children, Des Mojnes, Ift. (ftudience 
of 35). 

6. Fowler, S. ft. , S Hams, ft. H. (1985, Nay). Uatch that first 

EllC9{?iS0)§ 9f il?.D5,?'.4i9!!l fr9?J !52^Q.\i*-.\ £Q I^HUAiii* 
classrooriis. Paper Dresf?nted at the I09th annual iiee^mo of 
the ftmerican ftssociation on Cental Deficiency, Phi ladel &h3 a, 
Pft. (ftudience of 30) . 

7- Fowler, S. ft., Johnson, T. E. , Chandler, L. K- , & Kerns, &. 

H. (1985, Hay). S^.Q^sion-making orgcc-sse^ jn fan]ili';ps fcicinn 
^£^^)15iJ^i9)lS* i"5/mposium oaoer oresented at tne I00i:n annual 
meeting of the ftmerican ftssociation on Montal Def'Cicnc/, 
Philadelphia, Pft. (ftudience of 35). 

8- Fowler, S. ft. (1985, Nay), ft transition planninfj rrtgdel',' Hrgi.i 
fil?59tl99l i9 biQl§£a^.Ci§Q* Symposium chair at The 
ftssociation for Behavior ftnalysis Conference, Columbus, OH. 
(ftudience of 25) . 
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hCLtP Firial Kcport 



9. Chandler, L. K. (1985, ll^y) . The faniil^;; P.P!IIP9.DeD£ 
ir^DSitlQH filQUI^fDISiDa- S/mpcsiu.'n pciper presontc-d at Fne 
Association for Behavior Analysis Conference, Columbus, OH. 
(Audience of 25) . 

10. Mains, ft. H. , & Kottwitz, J. E. (1985, Hay). Teacherls 
§t$i5y^es and behaviors: How do the^^ §ff§Qi :^t}§ ^^jusbnient 
of tl§D^icagged children in mainstreamed settings? Gymoosium 
paper presented at The ftssociation for Behavior ftnalysis 
Conference, Columbus, OH. (ftudience of 25). 

11. Kottwitz, J. E., ftowbury, T. G., Hams, ft. H., Baer, 0. M. 
(1985, Hay). KiD?!§lC3«lI$^D §yiMival skills: I;C5liDAnS Jh'Q 
4i.^"£yj?5iye fi;c§§£tlQQi children in aroup seatwork through 
§§9!d§D9§^ £tl§£H5tl§§^§ ^J)A -C§iDi91C9§[fl^^D'^- Poster presented cit 
The ftssociatjon for Behavior ftnalysis Conference, Columbus, 



12. Summers, J. ft., & Kerns, 6. n. (1965, ftuoust) - i) V-'QPiP- 
l^OdiiZ ^22r.2^£!l to. §^r.iX childhood educatiori. Tvjo day 
workshop presented teams of early childhood nGrsonnel for the 
North Dakota Department of Public Instruction, flanoan, MD. 
(ftudiencr* cf 60) . 

13. Schwartz, I. S. (1985). IliliDiDS 5§£ichers to njanase ^tll.^M'LP.h 
with behavior rfi^orders in the classroom- Wor^Jshop presented 
to the Kansas City Missouri Special Education Dc-oartment. 

14. Hams, ft. H. , ^, Kottwitz, J. E. (1985). Teachprsl ^^t bitiuit?<s, 

behaviors!. How do the;^ ef/§ct the adjustment of 
!?.3D^icaeped children in m^iri§$I^^!3§^. 5^5^:10352- J^'-'^PC 
presented at The ftssociation for Behavior ftnal/sis, 
Columbus, OH. 

15- Johnson, T- E., Chandler, L. K., & Kerns, &. M. (3985, 
October). lD?}ividuali zing f^OliiX lUvolvement in 'ichooj. 
$r^D§i^i5D5 flQQl 522£.l.^ll2ed 2rescnools to less iioep 
firQSIt^ffi^- Workshop presented at The Council for 
Exceptional Children and the Division for Early ChiJohood 
National Conference on Childr-.^n v;ith Sdoci«^L Mee(K-, Denver, 
CD. (ftudience of 40). 

1&. Hains, ft. H. , Rosenkoetter, 5- E., Kottwitz, J, E-.. ^ovj3t^r- 
3. ft. (1985, October). ^rGoarino teachers and cnildren for 
4l^Dii£ions from sgecial oreschogl P'£9o;c,i^Qi5 59 2^*?!.^?^ 5chpoi 
biD^2IS^li§lj5* Workshop presented at The Council for 
Exceptional Children and the Division ioT Early Childhood 
National Conference on Children with Special Needs, Denver, 
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HCEEIF' F\Vi£il Kesort 



CO. (nudiencG of 65) . 

17. Chandler, L. K., & John&on, T. (l98ti, October). l{l^:G t3.niC: 
$2 what the)^ WslDi ZQyi 2£Q£r.^!II- Workshop 
presented at The Kansas Association for the Education of 
Young Children Annual Conference, Tope^:a, KS. (Audience of 
30). 

18. Hams, A. H. , Rosenkoetter, S. E. , & Kottvntz, J. (1985, 
October). !SiD^^I3^ltt?n readiness^ ^omy I^I^ctical tip_^_ for 
S§^£b§r.§- Symposium presented at The Kansa«s A3Socla^;lo^ for 
the Education of Young Children, Topet'a, KS. (Audience- of 
65). 

19. Ro&enkoetter, S. E. , Kottwitz, J. E. , Fowler, S. A., « Hams, 
A. H. (1985, October). Frgn) special education to the 
lI}^.iD55rean]: Eli^llDiD^ 5?bQ2i i!C^.05it-\Qn fQT. XQy.riil 9^i}ilA£,20,i 
Paper presented at the Kansas Federation CEC State 
Convention, Kansas City. 

20. Fowler, S. A., & Mains, A. H. (1985, October & Movemoer). 
E!l§Rj?.li03 ?^hii^*£en from deyeloDmental KlD!^.l?!''5^1'IS!?^5 LQP Sh^:-£ 
D§^£ §£tlQQi 1L\?£?.!I10L1^- ^wo 1/2 day workshoos conducted for 
developmental Kinderparten teachers, Wichita Public Schools, 
Wichita, KS. (Audience of 10 oer day). 

21. Rosenkoetter, S. hams, A. H., Johnson, T- £., Koctwixz, 
J. E., & Schwartz, I. S. (1986, llarco). Transition }:o 
Billd§r.£"*"'t'^*'*! iyii^iDS §5§§0£i^i Stili^* Workshoo ore'senten 
at The IlcPherson County Early Childhood Association, 
''IcPherson, KS. (Audience of 35). 

22. Fowler, S. A. (1986, March). Pl^.Dn3.D2 ^SQQQi ^i]!5Q?ii-\Q"lJ!?- 
Workshop conducted for the annual Kansas Division for 
Exceptional Children Conference, Salma, KS. (Audience of 
30). 

23. Chandler, L. K., & Lubeck, R. C. (1986, April). C!c*^x imp^zinti 

iDcliy.i^.y^]iiiIiDS fSOJilX iOXolvement: Utilizing 
family n§?^s and resources in early ehildhopd oronram;;. 
Workshop presented at The riidwest ^'Association for cho 
Ecucation of ^oung Children, Peoria, JL. (Audience of 
26). 

24. Fowler, S. A- (1986, July). Parents cind pTof essionals 
wgrkinti cooperatively. Keynote address for the third arinual 
Alabama Division for Early Childhood Conference, I'.-or.tqoujery, 
Al. (Audience of 200). 
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25. FowIgt, S. ft., 5 Chandlor, L. K. (1986, Auuust). If tiPP5 
ID §^£lX e!lil^tl22<i iil^iegs fo'r iiandicagged children. Tijo 
day workshop presented to teams o"f f?a'r).y childhood - 
kinde'rga'rten peTSonnel for the North Dakota DcDaTtmeiit of 
Public Instruction, nmob, ND. (ftudience of 40). 

£6. Fowler, S. ft. , & Chandler, L. K. (I9ti6, ^-iuoust) . Transitions 
ID §sl!ClX ^dii^.llOQ^ servTLce:s for Qand icapoed chlld^^?^. fv;o 
day workshop presented to teams of early chilchooa- 
kindergarten personnel for the North Dakota Department or 
PuDiic Instruction, Fargo, HD. (ftudience of 50). 

27. Schwartz, I. S. (1986, October). Qonbrollinrj cingres^ive ano 
§?lfi:in jurious behavior in the lower lyD^^iQDillfil £tl.ll9- 
Uorkshop presented at fchf? Second ftnnual Conferenci? on 
Behavior Disorders presented by tho Missouri Institute- of 
Psychiatry, Lake of tht? Ozarks, 110. (ftudience of 100). 

28. Kottwitz, J. E., Johnson, T. E. , Chandler, L. K., ^ Hams, ft. 
H. (1986, October). Pl^nniUS 5etlQPi ^ransition^^ Ili^PUiZ 
fiI9f§§§iQ0^1 ^Qil^^orati^on. Workshop presented at The 
National Early Childhood Conference on Children with Special 
Needs, Louisville, KY. (ftuiience of 50). 

29. Fowler, S. ft., Rowbury, T. 6., & Schwartz, 1. (\986, 
October). H§1p.L Uqw should T manage disruptive r-tilkiTJ-^'j A.O 
my elfissroorn?. Preconvention one-da*/ workshoD oro'iGntn^i ai: 
The National Early Childhood Conference on ChjJdron with 
Soecial Heeds, Louisville, KY. (ftudience of 15). 

30. Fowler, S. ft. , & Chandler, L. K. (1987, January). r'lannznri 
fQI l£^D5iS.\9Dli iD^ili-'^il^lC'QX QSP.2^iC^-^l*.?£l- InvitGo -^e-unar to 
OG presented at Southern IDmois University, CariDoncab?, Ii.. 

31. Fowler, S. ft. (198V, April), ft timelfne for rO.annayin 
transitions. Paper to be presenfcea at the Council for 
Exceptional Child ren' s National Conference, Chicayo, IL . 

32. He ms, ft. H. (1987, ftpril). KiD^efUtltlS^A r.!^AiU.r'f:r.?.- S?P291^f- 

§05§!CiDS li^^tlQQl- Paper to be presented at the Council for 
Exceptional Children's National Conference, Chicago, IL. 

33. Chandler, L. K. (1987, ftpril). IllVQlvin3[ f^Q]iiif?5 ^.[i^ 

planner. Paper to be presented at the Council for Exceptional 
Children's National Conference, Chicago, IL. 
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Publications dirring HCEEP funding p€?riod: 
1984—1987 



1. ChandlGT, L. K., Fowler, S. ft., & Luboc^?, R. C. (1986). 

ftssessing fcimily needs: The first step m providjnq fanuly- 
focused intervf?ntion3. 5l^3D9l3$i?iy§9 233-245. 

S. Fcwler, 3. ft. (1986). Pr?t?T-rnonitor7.nu J^no st?! f-moni fcorim J 
ftlternciti ve to traditional teacher nianagcnient. ^'xceptionrjl 
ChiidreQi 52, 573-t5dl. 

3. Fowler, S. ft. (m press). Transition plans for early 
intervention. I^^chinri Excegjrionaj. Childrisl't- 

4. Fowler, 3. ft.. Chandler, L. K., Johnson, T. E., & Stella, i1- 
E. (in press). Individualizing family involvem&nt m «.chool 
transitions, journal of thp. division of Earl^ Ptl.li^llQQi?.- 

5. Fowler, 3. ft. (1986). Horbh Oakota manual for elanmnfl 
i2£§5£!l9Qi transitions. 

6. Hains, ft. H., Fowler, S. ft., Schwartz, I. S. , Kottwitz, £., & 
Rosenkoetter, S. £. (m press), ft compari'-on of pro'^chool and 
kindergarten teacher expectations for schoo3 readiness, ^cj.cli! 
Stii^tlQP^ 5^^§^£9!l Qyi^-C^erly. 

7. Hains, ft. Fowl(?r, S. ft., & Chandler, i.. (m press). 
Planning school transitions: Family and professional 
collaboration. Jpyi*i?.?J 9.1 Sil§ 9l!:!.\5]Lon of Early Childhood- 

8- Johnson, T. E., Chandler, L, K-, Kc-rns, G. St Fc'er, 3. A- 

(1986). What are parents saymc at^out family mvoivc wiont in 
school transitions? ft retrosoGcbivt? transition m torvie;;. 
Jpurna.] of the DivifiApn of Earl^ Qhildhpod,, 11, l0-\7. 

9. Rosenkoetter, S. £., & Fowler, S. ft. (1986). Teachmc: 

children to .Vranaqe daily activity change-i m tho classroori. 
l^eiQ!?..?-.!^!! .^x^'9t?.tfA^n£ji £^ilc)rcn, 19, £0-c.'3. 

Consultations during HCEEP funding perjod: 
1984—1987 

1. HCEEP Project Staff. (1984-prGsent) . ftll staff have served 
as volunteers for the Lawrence Early Education Program, 
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conducting screGning for at risK or dcvGlopnienta] 1/ dtJlayec 
preschool children and participatinij m interdisc3 p] ma ry 
planning and docision-making about those child ren. 

2. Fowler, S. A. <19d3-p're5ent) . Executive Board Member, 
Lawrence Early Education Program. 

3. Fowler, S. A. (1984-1985). Served on Kansas Early Childhooc: 
Services Planning Committee for Integration of Services. 

4. Fowler, S. A. (1984-present) . University of Pittsburgh 
Early Childhood Research Institute, tlember of Advisory 
Board and consultant on current research addressmn 
independent skills training and social integration of 
handicapped preschool chi Idren. 

5. Fowli?r, 3. A. (l'^84) . TADS consulta'-it. Prrjvida^ on-3il:c' 
consultation to an integrated oreschool/day care project 
affiliated with the University of t*lissouri m /.ansarv City- 

6. Fowler, S. A. (1985-present) . Ner^ber of Citizen's Hcvarory 
Committee for the Kansas State Plan for Early ChiLahood 
Services. 

7. Fowler, S. A. (1985-present) . Advisory Board rfiemter, 
Lawrence Kansas School District, Special Education 
Services. 

8. Fowler, S. A. (1986). TADS consultant. Provided on-site 
consultation to an HCEEP project at Utah State University, 
Logan, UT. 

9. Fowler, S. A. (1986). START consultant. Se-rved as. a 
consultant to the Alabama State Advisory Pan(?l on Early 
Childhood Special Education. 

to. Fowler, S. A- (1986). Developed a manual on Pl'-mino Schoo] 
Transitions for the North Dalcota Deut. o^ Public Insl- ruction. 

11. Ch .ndler, L. K. (1985). Consultant to OrookGcree^• Kidcare 
Center concernmo physical therapy and nros<: n;otor crOLiram?. 
in the infant classroom, Lawrence, KS. 

IS. Chandler, L. K. (1986). Consultant to the Services for 

Parent, Infant, and Child Education orogram concerning the 
development and implementation of transition procedures for 
transition from the infant program to the public school 
system, Bloomington, IL. 
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Kottwitz, J. L-:. aOftG). jlo^iiuer of bno Govt?nnno So^^Td for 
BrookGCTGOir. Kidct-^TP Center, Lawrence Hous>Tnt} nuthoraoy, 
Lawrence, KS. 

Schwartz, I. S. i'l^SG) . Consultant to BroDkecree^' Kidcaro 
Center concerning speech fcherapy and language training m t 
clas&'room. Lawrence, KS. 
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nr-PEHOIX C 

Samples of Othe?r HCEFP Project Hat&ric-\ls,: 
School Transition U^Ki-<^s 

School Transition Satisfaction Scaly 

Samv)le Pacps »'Toni thr KincicrcartDn 
e a c h r Inter v 3. e u 

Kinderriarten Follow-up nucs^'Jionnci rc 



ERIC 
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SCHOOL TRANSITION NEEDS ASSESSMENT CHECKLIST 

Circl* T, for "Tru»," if th» statement applies to a child going into or 
coMing out of ^eur program; circle F, for -False," if the item does not 
represent vour program. 



1. There is an established written transition process. 

2. There are effective transition procedures which are applied 
to children and their families. 

3. Typically, a child's transition involves active participation 
by parents, sending staffs, and receiving staffs. 

4. Transition planning occurs well enough in advance so that 
transition-related events happen in a timely fashion. 

5. Transition-related e-ents are communicated in such a way that 
everyone involved knows what to expect. 

6. Plann-- includes preparing the child to go to a new program. 

7. Generally, everyone involved in a child's transition 
understands when relevant meetings will occur. 

S. Generally, everyone involved in a child's transition 

understands who is responsible for any tasks to be completed. 

9. Send-;ng Mnd recsiving staffs exchange relevant information 
before the child begins attending a new program. 

10. Families help assess child and family transition newdF. 

11. Families communicate to staffs their desired level and type 
of involvement in planning their child's transition. 

12. There is continuity in services for the child and family 
before, during, and after the transition phase. 

13. Families and program personnel have an opportunity to 
evaluate the transition procwss each year to improve its 
effectiveness. 

14. Overall, the transition process has little or no need for 
improvement. 



ERIC 
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SCHOOL TRANSITION SATISFACTIOM SCALE 



ERIC 



2 
2 



Dir«:tion*: Hark th« nu.b.r which indicat.. your Irv.l of .atis.action 
or diMati«£action with your child', .chool tranaiUon. 

C > Doaa Mot Apply 

1 • Extraaaly Diaaatiaf i«d 

2 • Slightly Diaaati*fi«d 

3 • Slightly Saiiafi«d 

4 > Extraaaly Satiafiad 

Ara you aatiafiad or di«»ati«£iad with: 

1. When you atartad planning your 
child' a achool tranaition? 

2. Your child' a prograa optiona? ^ 

3. Pratranaition viaita you or your 
child aada to tha naw program? 

4. Your child' a raadinaaa to antar 
kindargartan whan ha/aha did? 

5. Your child' a adjuataant to o • 
kindargartan* 

6. Your £a«ily'» adjuataant to ^ 
kindargartan? 

7. Tha way your child' a taachara 
coaaunicatad about your child? 

8. Diacuaaiona you had with othara 
about your child' a tranaition? 

9. Daciaiona you aada regarding 
ycur child' a tranaition? 

10. Daciaiona cthara aada regarding ' 
your child' a tranaition? 

11. The tranaition proceaa froa 
preacbool to the new prograa? 

Uaing the aaae •atiafe'stion acale. how would you rata! 

12. The tiae you apent helping prepare 
your child at home? 

13. The deciaiona you aada aelecting 
a kindergarten for your child? " 



2 
2 



3 
3 



4 
4 



3 4 



3 4 
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14. Thm decisions others m^dm ft^lttctins 
a kindargarlM for your child? 

15. Your opportxmitiM to participate in 
BMtings about your child^a transition? 



3 4 



3 4 



Ara you aatiafiad that your child's pr ^hool teacher: 

16. CoBAunicated vith you about your 

child's transition? 0 

IV. Addressed the topic of school 

transitions at lEP and other seetings? 0 

18. Helped prepare your child for a 

new program in the classroos? 0 

19. Helped you prepare your child for 

a new progran? ^ 

20. Began planning for your child's 
transiticn at the right tisa? 0 



Ara you satisfied that your child's kindargartan teacher: 

0 1 



21. Coaaunicated with you about your 
child's transition? 



22. Helped your child adjust to the 
demands of kindergarten? 

23. Helped you adjust to the deaands 
of a new prograa? 

24. Bagai} planning for your child's 
transition at the right tiae? 

25. Was prepar.^d when your child began 
attending kindergarten? 



1 
1 
1 
1 
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Johnson, Chandler, Kerns, Landry, Hase, Fowler 
Bureau of Child Research 
•University of Kansas 
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KINDERGARTEN TEACHER INTERVIEW: SAMPLE PAGE 



CSDERGAXTni TZiCSa IKTZRVIW 

D*te_ 



T««ch«r 

^ Interviewer^ 

School 



Preliminary Question* 

2. «,„ percn..*. of your ^ n:.'^^«\?Srr^«« J 
(not home babysitting or d.yc.r.) before tlndergerten. 

3. Bo« «.y .pecUl .tuJent. do you h.« m 

*. B.V. you «..p..d your pr,gr», «t.rlU,. or .ch«.ule for .ny child i. 
the U»t two ye«r«? 

services ? 

Services ♦ 
Available Stxxdents 

Avaixanxe Speech/Langxiage 

— 2. Physical Therapy 

3. Occupational Therapy 

^* 

— ~* 5. Adaptive P.E. 

6. Resource Roo« , ^ ^ 

— 7. Counselor/Mental Health Therapist 

• — ~ 8. Tutor 

— '■ — 9. Other, describe; 

6. How many adults are typically 1"^ room? _ 

Of those adults ^w many: 

teachers 

■ student teachers 



student teacn«r» 

Instructional aldes/paraprofesslonals 
parents 

community volunteers 
others (describe) 



7. Does your classroom hav. any special «-^'«-ff •J^"^"''*''"' 
u".rop«n classroom, trailer, bathroom/ no bathroom) 



6. How long have you been teaching? 
ErJc 7. How long have you taught preschool/kindergarten? 
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KINDERGARTEN TEACHER INTERVIEW: SAMPLE PAGE 



4. TRANSITIONS 

Bov imoortant 1. it that the child: ^f^^"^!!* ^it Jt.^ 

OX • 

A. Locates pernonal poeseeslone end 123 123 123 
return* thea to apnroprlate locetloa 

(e.g., puti coat lu doeet) 

B. Locacee materlale and replace* thea 123 123 123 
or puta them in order wfrtin finished 

(vt.g., get* crayon* and return* 
th«a) 

C. Goe* to variou* area* in the rcoa 123 123 123 
when requeeted and /or directed 

U. Prepare* for tranaition before 123 123 123 

teacher instruction (i.e. put* thing* 
away before activity end*) 

E. Make* transitions fro« one activity 123 123 123 
to the next with one group instruction 

J. Stay* -ott-task- during transitions 123 123 123 

C. Make* transtions fr«i one activity 123 123 123 
to the next using contextual cues 
(such as flipping the lights, piano 
chords) 

H. I* able to line-up and stay in line 123 123 123 
en route to activity outside 
classroom 

1) Are transitions between activities: 



teacher-directed 

child-directed 

externally cued (by bell) 



2) Usually does one activity end before another begins? T/N 

3) DO children move in a line from your classroom to any activity (e.g., 
recess, library, music room, or gym? T/R 

A) What other classroom transition skills are ^port«xt in your classroom? 

5) By what time in the year should a child be able to follow classroom routine 
with minimal assistaw.e from teachers and peers. 

Within first week 

B y the end of the 1st 3 week* 

the end of the 1st 6 weeks 

B y the end of the 1st 9 weeks 

By mid-year 

rnT^ the end of the ymar 
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KINDERGARTEN TEACHER INTERVIEW: SAMPLE PAGE 



5. COMMUNICATION SKILLS Begiaaiag Mid- lad 

, „ of Year Te«r of tear 

A. Rac eptlv Ian8u»S« 123 123 123 

i: — comer CO aduics when calUd 123 IZJ 

by aaa« 



2. ld«ntifl«« ioft and loud aounda 

3. Dlacrialnataa batwaan aounda In 
vorda 

4. Recognlzaa rhyming worda 

5. Raaponda to "Ho," "Stop," 
"don't," and othar warning wcifda 

6. Recognizaa whan a word i« 
incorractly or corractly 

7. Matchaa beginning and ending 
oounda in worda 

8. Aaaociataa aound and written 
aymbol for entire alphabet 

9. Identifiea oppoaite concapta 

10. Raaponda to poaitiod worda 
(over, under, next) 

11. Underatanda paat, praaent, and 
future tenae 

12. Underatanda aingular/plural 
contraat for nouna 

13. Underatanda negative contraat 
has/docan't have; ia/ian't 

14. Raaponda to appropriate common 
nouna and verba 

B. Expreaaive language 

1. Speaka intelligibly with few 
errora 



1 2 3 1 2 3 1 2 3 

1 2 3 1 2 3 1 2 3 

1 2 3 1 2 3 1 2 3 

1 2 3 1 2 3 1 2 3 

1 2 3 1 2 3 1 2 3 

1 2 3 1 2 3 1 2 3 

1 2 3 1 2 3 1 2 3 

123 123 123 

123 123 123 

1 2 3 1 2 3 1 2 3 

1 2 3 1 2 3 1 2 3 

123 123 123 

1 2 3 1 2 3 1 2 3 



1 2 3 1 2 3 : . 3 
1 2 3 1 2 3 1 2 3 



2. Communicatee needa and 
preferencea (food, drink, bathr*om) 

3. Uaaa pronouna correctly (e.g., 123 123 123 
I, me, youraelf, himaelf, her. 



aha, ua) 
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KINDEJCAKTHK POlia+-UP OUESTia>WAIR£ 



Child 



ClassrocRi 



TBacher_ 
Date 



CHILD PERFORMANCE ARE^ 



!• Acadqnic Skills • • 

(Corprehension, rnenory, visual and auditory discriminaticxi reasoning, 
learning, oonoept knowX^^dget t.g.^ letters, nunbers, colors, shapes) 



Not a 

Severe Mild Problem Strength Definite 
Problen Problem or a Strength 
Strength 



2. Independent Wbrk Skills * 

(UDrking with minimal teacher assistance^ attending to task, 
oonpletes task naatly, correctly, and on time) 



3. Fbllotfing Directions ' 

(Follows instructions to groi^, oonplies with individual diicections, 
responds to directions within a reasonable period of time) 



4« Transitions 

(Stays engaged in transition activity, e.g., clean-up, locates and 
returns materials when finished, stays in line when noving to next 



area) 



5. Ccnmunlcation • 

(Comrrunicates needs and preferences, understands language, s.-^oaks 
intelligibly with few errors, expresses ideas, has adequate vocabulary) 

€♦ Social Development 

(Interacts with children and adults, shares, plays apprt^riately, 
expresses affection, emotions, and feelings appropriately) 



7. Fine Motor/Perceptual Motor 

(Copying, cutting, drawing, *^ting, pasting) 



S. Grofs Motor. 



(Walking, running, hopping, balancing) 

9. Classroom Conduct . . . c 

(Behaves appropriately) 



10. Self-Ore 

(Toileting, washing, grooming, dre- sing, eating) 



11. Maturity 

(Child displays appropriate maturity) 



NOT READY 90MEWHM 
READY 



12. E>cpected Readiness for Next Grade . 
(Based on current school performance) 



CVerall, how satisfied are you with this child's progress and adjustsnent in 
your classroom? Please make specific oortmenu on this form. 



DISSATISFIED aOKfWHAT NEITHEP DISSATISFIED 9DMOWAT 

DISSATISFIED OR SATISFIED SATISFIED 



SATISFIED 
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